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SOLO helps children move beyond knowing
musical facts to connecting, explaining, FROM KNOWING MUSIC
TO THINKING LIKE A MUSICIAN

 evaluating and applying their musical understanding.
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SOLO Taxonomy helps us recognise increasing depth in children's musical thinking. Progress is not simply knowing more:
children move towards connecting musical ideas, explaining their effect and applying their understanding independently.
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NEEDS SUPPORT

The child may:

¢ need support to identify
what they hear or do;

¢ give an unrelated or
unclear response;

* imitate with significant
guidance.

Teacher prompts:

* What can you hear?
* Can you copy me?

¢ Can you show me?

Musical thinking:

NOTICE

Q

ONE MUSICAL IDEA -
INCREASING DEPTH

OF THINKING /9
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Musical thinking:
IDENTIFY ~ <O

S PRESTRUCTURAL

“I'm not sure”
what has changed.”

UNISTRUCTURAL

O ONE IDEA

I can identify one
relevant musical idea.

The child can:
» identify ONE musical feature;

@ MULTISTRUCTURAL
SEVERAL IDEAS
identify and describe
se,ueral musical ideas.
The child can:
» recognise several musical features;

+ describe them using appropriate
vocabulary;

» demonstrate several skills or
pieces of knowledge.

They are not recessarily
connecting them yet.

Teacher prompts:

* What else can you hear?

* Which musical elements can
you identify?

¢ Describe what happens.

D

« recall one fact or term;

+ demonstrate one relevant
musical skill.

Teacher prompts:

* What is the tempo?

» Can you identify
the instrument?

* What happens to

the dynamics?
Musical thinking:

DESCRIBE

S UNISTRUCTURAL J7 MULTISTRUCTURAL

“It begins quietly,
gets louder and =5
then becomes quiet

again.”

“The music *

is loud.”

Our Mission: Love one another, as I have loved you.

(@ RELATIONAL

“The crescendo makes
the music gradually
louder, which builds »
tension before it
becomes quiet again.”

@ RELATIONAL :
CONNECT THE IDEAS

I can connect musical ideas
and explain how they
work :

The child can:

» make connections between
musical elements;
explain how and why choices
create an effect;
compare musical ideas;
justify performance or
compositional decisions.

Teacher prompts:

¢ How do the dynamics and
tempo work together?

* Why has the composer
made that choice?

o How does this affect
the listener?

Musical thinking:

CONNECT * EXPLAIN * JUSTIFY

3@ EXTENDED ABSTRACT

“I would use a crescendo
in my composition to build
tension before the final
section, then suddenly
change to piano for

contrast.”
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APPLY & EXTEND

I can use my understanding
in new and creative ways.
The child can:
* evaluate musical choices;
+ apply understanding in an
unfamiliar context;
* make predictions or
interpretations;
¢ adapt and refine musical ideas;
create independently and
justify decisions.

Teacher prompts:

* How could you use this idea
in your own composition?

* What would happen if you
changed...?

* Which approach would be
most effective and why?
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Musical thinking:

EVALUATE « APPLY »
CREATE « REFINE
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DEPTH, NOT DIFFICULTY

SOLO describes the complexity @/
of the thinking - not the child. :

Children can demonstrate
different levels of thinking
depending on the musical
concept, task and their
pnor expenence

Be Ready e Be Safe ¢ Be Respectful
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SOLO ACROSS MUSIC

Deepening thinking acress our eight areas of musical learning =

SOLO can be used across every area of musical learning. The context changes, but the journey remains the same:

children move from identifying individual features to connecting ideas, explaining their significance and applying
understanding independently.
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NOT THE SUBJECT

does it work?

adapt or improve it?

-~ the thinking within the musical ™
learning already taking place.
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SOLO QUESTIONING IN MUSIC
= Questions that deepen musical thinking =

Asklng the right questions helps children move from identifying musical ideas
to connecting, explaining, evaluating and applying their understanding.
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TEACHER IDENTIFY DESCRIBE CONNECT & EXPLAIN APPLY & EVALUATE
QUESTIONING Ore relevant idea Several relevant ideas Ideas working together Transter and independent thinking

/ 1 * What can you hear?

¢ What instrument can you identify?
= e P ¢ What is the tempo?
— . ¢ What happens to the dynamics?
7 Y N ¢ Can you identify the rhythm?
¢ Which musical symbol can yow see?

g ¢ Can you demonstrate this musical skill?
Ask questions

that guide
deeper thinking.

Thinking verbs:

identify * name e recognise
recall  show

Q

* What else can you hear?
¢ Which musical elements can you identify?
* How does the music change?

* What happens to the pitch, tempo
and dynamics?

¢ What different sounds are being used?

* Which performance skills can
you demonstrate?

¢ Describe the musical structure.

Thinking verbs:

describe ¢ list * recognise
sequence ¢ demonstrate

* How do these musical elements
work together?

e Why has the composer made this choice?
¢ How does this create the effect you hear?
¢ How are these two pieces similar

or different?

| ¢ How does your part contribute

to the ensemble?
¢ Why did you choose that rhythm/melody?
¢ What evidence from the music

supports your answer?

Thinking verbs:

connect ¢ compare ¢ explain
justify ¢ analyse

How could you use this idea in your
own music?

What might happen if you changed...?
How could you adapt this for

a different effect?

Which approach would be most
effective and why?

How could you improve or refine
your performance?

Can you apply this idea in a different
musical context?

What would you do differently next time? \
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Thinking verbs:

apply ¢ evaluate ¢ predict
adapt e refine ¢ create

CHOOSE THE QUESTION

PUPIL LANGUAGE ’ IDENTIFY ) @ DESCRIBE \ ‘/CO CONNECT & EXPLAIN @ APPLY & EVALUATE \ : @ FOR THE THINKING
¢ | can hear... ¢ | can also hear..." ¢ | think this because...” ¢ I chose to ___ because..." YOU WANT
¢ I can identify..." » * The music changes when...” » e The ___ works with the __ to..." * « | could improve this by..." T U O TR
¢ The music uses..." ¢ | can describe..." » This creates the effect of..." « If l changed ___, it would..." Sislaitond connsctiae:

* | notice..."

K W

¢ The musical elements include...”

\

¢ These are similar/different because...”
&The evidence | can hear is...”

g N 4

¢ | would use this idea when..."”
\\- This was effective because...”
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A Year 6 child may need to work
Unistructurally when encountering
an unfamiliar musical concept.

SOLO is about depth @

of thinking -
not year-group labels.
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